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ABSTRACT 

Next to the US, India has the largest number of business schools in the 

world and trains the largest number of business graduates in the world. 

Management education in India has witnessed a mushrooming growth in the past 

one and a half decade. Since, 2011 there is a declining trend in management 

education and a number of management institutes are getting closed. So, it is the 

need of the hour to do a self introspection of what went wrong in the management 

education to suggest corrective measures. So, this study brings out the causes for 

achievement gap in management education in terms of what students expect from 

management education and provides suggestions to mitigate the same.  The major 

objectives of the study are to know what the students expect from management 

education; and to suggest measures to bridge the achievement gap in management 

education.  The present study is a case study conducted in the city of Mysore.  A 

questionnaire was designed to collect primary data from students to know about their 

expectations from management education.  Of the six factors identified by the authors 

as crucial for management education, it was found that students were not satisfied 

with respect to three factors, namely; faculty, pedagogical tools and industry 

academia interface.  Suggestions are made by the authors with respect to each of 

these issues. 
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INTRODUCTION 
Next to the US, India has the largest number of business schools in the world and 

trains the largest number of business graduates in the world. Management education 

in India has witnessed a mushrooming growth from just about 200 MBA colleges 

in the early Nineties to around 3,300 MBA colleges today (1).  Yet, according to 

the National Employability Report by Aspiring Minds, employability of 

management graduates is at dismal low levels particularly in the field of business 

consulting, followed by analyst and functional roles.   The business schools of India 

turn  out 2 to 2.5 lakh graduates annually ,wherein, at least 25% of them are not 

placed anywhere  for the want of quality. Amongst those employed, there is a wide 

disparity in placements offered and the compensation provided by the industry. Many 

of those who have graduated from the third tier business schools rarely find a job in 

management cadres for which they are prepared by the business schools.  A recent 

survey by the Associated Chambers of Commerce and Industry of India 

(ASSOCHAM) has revealed that over 180 management colleges had closed down 

in 2012, even in major cities such as Mumbai, Lucknow and Bangalore while 

another 160 struggled for survival (2). This is a matter of serious concern for the 

academicians and policymakers.   

 

Significance of the study: There is an urgent need to analyze the achievement gap in 

management education in terms of its quality of students, faculty, pedagogy, 

industry-academia interface, placement and infrastructure.  This study brings out the 

causes for achievement gap in management education in terms of what the students 

expect from management education and provides suggestions to mitigate the same. 

The results of the study will help in designing curriculum for management education 

in the near future.  

 

Scope of the study: The present study is confined to Mysore city. The sample 

respondents are the students chosen at random for this study. The findings of the 

study enable academicians to look into the existing lacunae in management education 

to facilitate policymakers to take corrective measures in terms of setting syllabus, 

teaching pedagogies, faculty quality and industry- academia interface. 

 

Objectives of the study 

The objectives of this study are: 

1. to study the present status of management education in India; 

2. to study what the students expect from management education; and 

3. to suggest measures to bridge the achievement gap in management 

education. 

Methodology: The study is a case study in nature. It was conducted in the city of 

Mysore which has a number of management institutions providing management 

education at the Under Graduate and Post Graduate Level. The data required for the 

study has been collected from both primary as well as secondary sources. A 

questionnaire was designed to collect primary data from the students to know about 

their expectations from management education. Data was collected from 202 students 

chosen at random who constitute the sample respondents of this study.  The 

questionnaire contained 20 statements on „What students expect from management 

education‟. Informal interviews were also conducted with various teachers in 
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management education and also with few employers to know what they expect from 

management graduates. The data so collected was analyzed and interpreted to draw 

meaningful conclusion. 

 

The term „management education’ in this study refers to all those courses that impart 

managerial skills amongst students at both undergraduate and postgraduate levels. In 

this sense, courses like BBM, BBA, MBA and PGDBA are included in the term 

„management education‟. 

 

Students’ expectations from management education may be looked at from various 

perspectives. The expectations of students considered in this study are with respect to 

the faculty, the pedagogical issues and the industry academia interface perspectives.   

 

MANAGEMENT EDUCATION IN INDIA: An overview 
Business education in India exists since the 19th

 century. India‟s First business school 

- Commercial School of Pachiappa Charities – was set up in 1886 in the Southern city 

of Chennai. In 1903, British government initiated secondary school level commerce 

classes at the Presidency College in Calcutta, with a focus on secretarial 

practice/business communication (shorthand, typing, and correspondence) and 

accounting (3).  

 

The First college-level business school was founded in 1913 in Mumbai (Sydenham 

College), and was soon followed by another in Delhi in 1920 (Commercial College, 

later renamed as Shri Ram College of Commerce). These business colleges imparted 

basic skills about the principles of trade and commerce to clerks and supervisors from 

fields such as banking, transport, and accounting.  

 

Later, the Government of India introduced Commerce as a third stream of 

specialization at the high school level, science and arts being the other two. Those 

from Commerce stream sought apprenticeship or employment, and some even joined 

their family businesses. Few joined as apprentices at auditors‟ offices and these were 

among the most popular career options for Commerce graduates. 

 

During the 1980s the number of aspirants for college level Commerce education 

increased. This resulted in an increase in the institutions offering Commerce 

education.   As the premier engineering colleges failed to meet their growing needs 

for executive personnel, companies started hiring Commerce graduates. Thus, the 

hiring of Commerce graduates for the junior executive posts started.  By then, the 

society had gained confidence in Commerce education as a career option to enter the 

corporate world at the executive level.  

 

During the 1990s the Commerce stream gained momentum at the school or PU level, 

as people thought that there was more pressure in the Science stream to perform well 

to progress in their career.  The social cost benefit analysis of the two streams also 

showed that the Commerce-related education could be provided significantly at a 

lower cost, as it does not involve costs pertaining to establishment of laboratories 

unlike the Science streams. Therefore, it was easier for the government and the 
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educational institutions to meet the demand for Commerce education.  Thus, the 

business education grew in size, but, at the cost of quality.  

 

The deterioration in the quality of Commerce education that started from the year 

2000 resulted in an increase in the training costs of Commerce graduates to be 

incurred by the employers.  So, companies started offering such posts to those with 

management education or precisely, the MBA/PGDBA holders. The demand for 

management education as an academic discipline, thus, grew and the educational 

institutions started offering the courses. This is the reason for in the emergence of 

management education at the Undergraduate level, too (like BBM/BBA).  

 

Up to 2003-04 the demand for Commerce as well as management courses were high 

compared to the Science and Arts streams. Since 2004, the management courses 

became more popular at the Undergraduate level too. It is also common for existing 

managers in business development and technology to take an MBA course to move to 

the next level in management cadre in their career. Between 2005 and 2008, survey 

result on recruiter research indicated a resurgence in employees‟ demand for MBAs 

(by 40%) exceeding the previously recorded levels.  

 

Students from Humanities background too, started preferring management courses at 

the graduate level, leaving the humanities subjects in a doldrums. A gradual shift 

from Commerce to Management education, thus, started in the year 2000. But, this 

trend also lasted only for a decade. Since 2011, there is a declining trend in 

Management education in India for various reasons.  The trend in management 

education in Mysore city is also the same as at the national level.  Hence, the present 

study is relevant at this point of time. 

 

DATA ANALYSIS AND INTERPRETATION 

Students’ Expectations from Management Education in Mysore City 
Students being one of the major stakeholders of management education, their 

expectations are assumed to be very important to analyze the achievement gap in 

management education. Therefore, a questionnaire relating to „what students expect 

from management education‟ was designed to collect data. The statements reflected 

perceived expectations of students from management education on different 

dimensions like admission procedure, faculty issue, language issue, infrastructural 

issue, industry-academia interface and placement. The questionnaire had two parts. 

The first part contained statements on students‟ expectations from management 

education on a Five point Likert‟s scale from „Strongly agree to strongly disagree’ 

and the second part contains three open-ended questions soliciting suggestions and 

comments for bridging gap in management education from students‟ perspectives to 

make it more relevant and suit the societal needs. 

Sample Description 

The primary data collected using a questionnaire from 202 students were analyzed. 

Out of 202 sample respondents 57 (28%) were girls and 145 (72%) were boys.  

Students studying in BBM, MBA and other courses in business management have 

been included in the study. The following table shows the number of sample 

respondents chosen from the under graduate and post graduate courses. 
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Table – 1: Number of Sample Respondents from UG and PG Courses of 

Management 

Course Number of Sample Respondents 

Under Graduation 118 

 

Post Graduation 84 

 

TOTAL 202 

 

The sample respondents have been chosen from different types of institutions as the 

researcher wanted to study the status of management education from overall 

perspective without restricting to one type of education provider. The different types 

of institutions in which the sample respondents are studying are private colleges, 

Government colleges (both aided and unaided), autonomous college, colleges 

affiliated to VTU, Bahadur Institute of Management Sciences (BIMS), KSOU and 

distance Education, and other institutes that offer PG Diploma courses in 

management. 

Analysis and Interpretation 

The data so collected from above samples was coded for data analysis interpretation. 

The score for each positive statement was „five‟ to „one‟ where five represented the 

response „strongly agree’ and score „one‟ represented the response „strongly 

disagree‟. For example, for the first statement „I am satisfied with the admission 

procedure’ if the respondent has marked „strongly agree’ it is scored „five‟ and if a 

respondent has marked „strongly disagree’ it was scored „one‟. On the other hand, for 

the statements like „I expect faculty to teach in Kannada’, „faculty uses only lecture 

method to deliver course contents’ and ‘I need course material to be made available 

in Kannada’, if a sample respondent has marked „strongly agree‟ it is scored „one‟ 

and for a response of „strongly disagree’, the scoring is „five‟. On the above said 

basis, the data filled by the sample respondents were coded for further data analysis 

and interpretation. Analysis has been made at two levels. The first level analysis is 

based on the responses for each statement while the second level  is based on the 

major factors identified causing achievement gap in management education. 

 

I. Statement -wise Analysis 

It was found that the mean score for the twenty statements on Students‟ expectations 

on management education was found to be 3.68 on a Five point scale, and the mean 

scores for each statement were as follows: 
 

 

Table – 2: Mean Scores for Each Statement on Students’ Expectations from 

Management Education 

Statement                   Mean Score 

I am satisfied with the admission 

procedure 
 

3.73 

I am satisfied with the fee structure 

 

3.96 

I am satisfied with the courses offered in 4.06 
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this college  

I am satisfied with the quality of faculty 
in this college 

3.68 
 

Faculty use only lecture method to 

deliver course contents 

2.59 

 

Faculty use latest technology to support 
lectures 

3.66 
 

Faculty use different methods of 

teaching 

3.62 

 

Case method is the most popular method 
used by our faculty 

3.38 
 

Most of the faculty teaches in English 4.25 

 

I expect faculty to teach in Kannada 3.73 
 

I need course study material to be made 

available in Kannada 

3.62 

 

I prefer English as a medium of 

instruction 

4.55 

 

Learning events like management fest, 

seminar, workshop, conference, are 
conducted in our college on a regular 

basis 

3.99 

 

I am satisfied with computer facilities 

available in this college 
 

3.80 

I am satisfied with the physical 

infrastructure in our college 

3.49 

 

I need lectures delivered by people from 
industry to support classroom lectures 

3.89 
 

I am aware of what does industry expect 

from management graduates 

3.65 

 

In my opinion, the syllabus content 
satisfies industry‟s expectations 

3.41 
 

Recruiters prefer students of our college 3.31 

 

I am satisfied with placement 
opportunities made available through our 

college 

3.13 
 

OVERALL MEAN SCORE 3.68 

 

 

From the above table it is clear that the mean score is the highest for the statement ‘I 

prefer English as a medium of instruction ‟followed by „Most of the faculty teaches in 

English’ and ‘I am satisfied with the courses offered in this college’. This implies in 

that students‟ awareness as to learning the English language is high and they are 

convinced that in order to compete and survive in future, learning the English 

language is inevitable. The mean scores obtained for the statements „I am satisfied 

with placement opportunities made available through this college, ‘faculty use only 
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lecture method to deliver course contents’ and ‘recruiters prefer students of our 

college’ have the lowest scores which indicate that their expectations on these matters 

have not been met satisfactorily and education providers need to look into those 

aspects seriously to improve the same. The twenty statements framed by the 

researcher are based on certain crucial issues pertaining to management education 

based upon which students and society at large decide their quality and achievements.  

 

II. FACTOR-WISE ANALYSIS 

As said earlier, the factors that cause gap in management education as identified by 

the author are admission procedure, faculty issues, language issue, infrastructure 

issue, industry academia interface and placement. The following table shows the 

mean scores obtained for each factor based on students‟ perceptions towards each 

statement. 

 

Table 3 : Students’ Expectations from Management Education: Mean Scores  

for Major Factors 

 

Factors Mean 

Score 

Admission Procedure  

 

3.92 

Faculty Issue  3.39 

 

Language Issue  4.04 

 

Infrastructure Issue  3.76 

 

Industry Academia Interface  3.65 

 

Placement  

 

3.22 

OVERALL MEAN SCORE  3.68 

 

 

From the above table it may be inferred that the students‟ opinion on the language 

issue is the highest and their expectation in this regard is fairly met. On the other 

hand, the mean score of the placement factor is the lowest which indicates that the 

sample respondents‟ expectations with regard to placement opportunities provided by 

the college are not met satisfactorily by the management education providers. 

Similarly, the mean score of the faculty issue factor is also amongst the lowest which 

indicates that the sample respondents‟ expectations with respect to faculty are also 

not fulfilled satisfactorily. The faculty issue is inclusive of pedagogic issues also. 

This is followed by the industry academia interface which is essential to enlighten 

students with practical knowledge of the concepts they learn inside the classroom. 

The gap with respect to theory and practice must be bridged by strengthening 

industry academia interface.   
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SUMMARY OF FINDINGS AND SUGGESTIONS  
In the light of responses by the sample respondents, three major issues have been 

identified by the researcher as the causes for achievement gap in management 

education. They are the faculty issues, pedagogic issues and the industry-academia 

interface. The major findings of this study are:  

  
 Students‟ awareness as to learning English language is more and they are 

convinced that in order to compete and survive in future learning the 

English language is inevitable.   

 The statement wise analysis made showed that the mean scores obtained 

for the statements „I am satisfied with placement opportunities made 

available through this college, ‘faculty use only lecture method to deliver 

course contents’ and ‘recruiters prefer students of our college’ have the 

lowest mean scores which indicate that their expectations on these matters 

have not been met satisfactorily and education providers need to look into 

those aspects seriously to improve the same. 

 The twenty statements framed by the researcher are based on certain 

crucial issues pertaining to management education based upon which 

students and society at large decide their quality and achievements. The 

factors identified by the researcher are admission procedure, faculty 

issues, language issue, infrastructure issue, industry academia interface 

and placement. 

 The factor-wise analysis was made to approach the problem in a more 

scientific way. The factor-wise analysis showed that the sample 

respondents‟ expectations with respect to faculty are not fulfilled 

satisfactorily.  

 A number of suggestions were made by the students to mitigate the 

achievement gap in management education for the three issues mentioned 

above. The suggestions made by the students were relating to faculty 

enrichment, adopting alternative pedagogies, interaction with industry 

and developing academic infrastructure in the college. Students suggested 

conducting a number of training programmes in the college for 

developing their skills in communication, leadership and team building 

which are required at work place. 

 Majority of the students were not satisfied with regard to the industry 

interaction with academia. They expected more field visits and industry 

interaction. 

 The informal interviews conducted with employers revealed that 

management graduates lack expression skills and little is done in this 

regard by the academicians through their curriculum. 

 Employers also opined that the syllabus must be reviewed and revised to 

suit the industry needs and industry representations must be considered 

seriously while framing the syllabus.  

 

In addition to these suggestions by the sample respondents, the following suggestions 

are made by the researcher. 
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1. Suggestions with Respect to Faculty Issues 
Now that management education in developed countries is in a more mature stage, 

the developed countries will turn to developing economies like India, and China. 90% 

of world‟s population growth is also expected to take place only in these countries in 

future which house the world‟s largest youth population. The enormous potential of 

these countries merged with the severe shortage of b-faculty in other Asian and 

African countries, has created a global market for b-school faculty. The following 

quantitative and qualitative measures are suggested to tackle the faculty issue in 

India: 

 Innovative programs to inculcate research mindset in the youth: The annual 

turnout of Ph.Ds in India is 16500 while it is 45000 in the US who are mostly of 

Indian or Chinese origin. The annual turnout of Ph.Ds in Commerce/Management in 

India is around only 1000-1100 which has to be increased to meet the growing needs 

of qualified faculty. More number of institutions offering Doctoral programs need to 

be opened in India. This, in turn, necessitates more spending on Doctoral education. 

The US spends around US $15 billion to US $ 30 billion on University level Business 

and Management education annually. The operating budgets of b-schools in the US 

alone total more than US $ 6 billion. In India, the UGC that takes care of spending in 

higher education and AICTE which approves the b-schools need to spend more 

towards b-school education. More innovative programs to inculcate research mindset 

in the youth are necessary.  

 Avoid Imitative Research: While undertaking research, Indian academia must do it 

without imitating the Western Research methods which may not prove to be always 

beneficial to the Indian business environment. In this regard India can learn from the 

Chinese experience where the Chinese conduct research in a distinctive Chinese way. 

The business failures leading to economy failures could be stopped if research is 

undertaken in a way conducive to India as each economy has its own way to 

approach a particular problem given its socio-cultural, political and legal 

environment. 

 Adapt Technology: Though information technology (IT) has changed the way 

business operations take place in India, it is yet to enter into classrooms on a 

consistent basis. This allows for much richer experiential learning opportunity for 

students. At present, only few faculties use IT on a regular basis, especially in the 

government institutions.  ICT based teaching-learning must supplement traditional 

methods. 

 Networking of B-Schools: Networking of b-schools is essential to advance business 

education. But, the pre-requisite here is to create more local educational resources 

like textbooks, case studies, infrastructure details etc.  There is an urgent need for 

creating a data base of Indian case studies, whether the firms operate in India or 

outside India. This enables students learn how to handle culture shocks. The role of 

faculty in creation of such a data base cannot be undermined. 

 Use of alternative pedagogies: Since a small minority of faculty use case studies, 

faculty need to attend workshops and training programs in case studies conducted by 

the CII, UNDP, AICTE etc. Similarly, they need to learn and adept at other teaching 

pedagogies to stay fit in their profession. Educating through real consultancy projects 

should become a practice than an exception.   
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 Participation of faculty in Product Design and Development in SMEs: More 

Small and Micro Enterprises are entering into international business and they need 

the support of academia in product design and development. This necessitates faculty 

interaction with industry on a large scale than ever before.  

 

2. Suggestions with Respect to Pedagogic Issues 
With respect to pedagogic issues, the following alternative teaching pedagogies have 

been suggested by the researcher for supplementing lecture method while delivering 

course content to the students. 

• Case study method of teaching: This is an effective pedagogical tool in 

management education. Despite its limitations students learn the best under this 

method through guided self learning and with peers. 

• Problem Based Learning: In this method, students take responsibility for their 

own learning. The teacher lets them experiment and commit mistakes.  The faculty is 

responsible for selecting appropriate learning problem situations, which is very 

critical. Problems should reflect professional practice. 

• Team Teaching: This method is popular nowadays in the West because of its 

relative merits (4). Team teaching is taking place only in the top b-schools in this 

country at the PG level and hence, is at its infancy. 
 

3. Measures to Mitigate Industry-Academia Gap 
Ensuring industry-academia interface enables to mitigate gap between the two.  

Management education is based on experience and experience cannot be taught in a 

classroom. This necessitates the industry relationship with academia which is one of 

the major stakeholders of management education. The success of many b-schools of 

India and elsewhere is due to their industry-academia interface. But, the interface is 

in its evolutionary in most of the b-schools in India. The following paragraphs bring 

out the different ways by which industry academia interface could be ensured. 

• Review of syllabus: Quality of curriculum can be improved if industry participates 

in review of the syllabus. It is true that only few of the managers aware of higher 

education program files. They too have limited understanding of recent initiatives for 

graduates‟ personal development. Hence, if representatives from industry participate 

while framing new syllabus or reviewing the existing syllabus, they will be able to 

provide suggestions on the obsolescence of course content. They can also participate 

on decisions pertaining to the degree as well as the mode of practical application of 

the subject concerned. Because, managers perceive that students must have few 

periods of work experience and it is the best way to enhance employability of 

management graduates. According to them, if the curriculum provides for 25% of the 

time for obtaining practical knowledge, the student will be able to integrate theory 

with practice. 

• Conduct co-curricular activities in academic institutions: Industry may also 

conduct co-curricular activities in its premises or in the campus of b-schools and in 

this process; there is mutual benefit for both industry and academia. In the process of 

conducting such activities industry identifies the best talents in students and the 

academia gets industry exposure. Industry may join hands with academic institutions 

in academic events like special lectures, seminars, conferences, workshops and the 

like. No doubt, academic institutions get sponsorships from industry for conducting 

such events. But, their participation is limited. 
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• Faculty internship: The faculty could be given internship programme so that they 

could spend time-few months to one year full time in industry. This enables faculty to 

impart practical knowledge to students relevant to industry.  Collaboration with 

practicing professionals ensures that faculty stays in touch with professional and 

organizational context and climate. Though students „internship is in vogue in many 

b-schools, faculty internship may also be encouraged. 

• Hosting faculty visits: Faculty visits may be hosted by the organizations during 

summer and winter vacations or during semester holidays. For the research 

interaction to be given impetus, this will be the starting point where concerned people 

from both the sides spend reasonable time with each other. 

• Joint research: The faculty may be involved in some kind of research activity in 

association with the industry. These researches may help in bringing innovative 

business practices as well as develop new product or service jointly.  

• Corporate funding: Corporate may provide funds to Chairs in academic 

institutions. Few business houses are providing scholarships. For example, HDFC 

Bank is tied with 36 b-schools to offer joint certification programs.  These tie-ups 

facilitate both interaction and exchange of knowledge between the two. Another 

example is that L&T is funding a programme through IIT, Delhi to suit its needs. 

Once the students complete this programme they are immediately absorbed by L&T.  

Funding is required for undertaking research by academic institutions.  Though there 

is huge funding for management education courses like PGDBM there is limited 

funding by corporate in the field of research in management.  Foundations like 

Rockefeller‟s or the Ford‟s must be established in India to promote research in 

management education. 

• Partnership strategy: Different types of partnership strategies could be evolved 

with the ultimate aim to impart generic skills in business education.  Warrick B-

School of UK is the first to implement partnership strategy in imparting management 

education. In India, the Indian School of business has entered into co-operative 

venture where leading enterprises from India and Indian academics from overseas 

have forged relationship. Calit 2(California Institute for Telecom and IT) is an 

example for another type of partnership strategy where the partners involved are the 

State, University and industry. In Calit 2 the State, the University of California and 

the Californian industry join together in providing education. Calit 2 received support 

from the State of California ($ 100 mn grant) to design and construct the buildings in 

the University campus with unique, core and shared facilities (5). Consortium 

programs may be offered through partnership strategies. Warwick, Henley and 

Lancaster, among others have offered such master programs (6).  

• Cooperative education: The prime function of Co-operative education programmes 

worldwide is to prepare students for the workplace by developing generic and 

specific competencies that educators believe will be useful to employers (7). In a 

survey of teaching methods to develop competencies for the workplace, it was found 

that both employers and students ranked co-operative education as the most important 

educational method (8). 

• Partnership in Technology: This is another important area where collaboration is 

expected to take place at a faster pace since the provision of educational service 

through technology is becoming inseparable with e-learning. There is a need for 

training both faculty and students in getting acquainted with appropriate use of 

technology. UNext, an online firm has established partnership with University of 
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Chicago, Columbia, Stanford and INSEAD in order to provide a learning platform for 

online education. 

• Establishment of finishing schools: Corporate may provide finishing school facility 

for those studying in last semester in order to make the students industry ready. This 

enables students blend into the industry environment quickly. The finishing schools 

shall provide all the generic skills that are required for making graduates completely 

ready to be absorbed by industry without any additional training. This facility may be 

provided by the corporate either as an on campus or off campus facility. In today‟s 

multicultural and multi lingual environment of business, the establishment of 

finishing schools enables new recruits to adapt faster and become more productive. In 

India, the finishing school concept is at its infancy. 

• Participating in Sector-wise B-school: There is a b-school of Warrick University in 

England and it is dedicated to automobile industry. Similar schools may be opened in 

India for various sectors like agriculture, services and industry. At present there are 

only few such institutions in India. The AFME b-school at Mysore is this kind of b-

school which provides management education with special emphasis on agriculture. 

Once b-schools with such special emphasis emerge, the need for collaboration with 

industry becomes a necessity as sector specific skills are needed to be imparted in 

students where the faculty knowledge is scarce. 

• Company Specific or in Company Programs: A business school offering a degree 

programme to participants from a single company is called company specific 

programs. This type of collaboration also enriches industry academia relationship. 
 

CONCLUSION 
To conclude, if the threats and challenges posed to business education are not handled 

properly, the professional status of management courses will be lost. In the long run, 

it is only those institutions that have a competitive edge in terms of their „value added 

service delivery’ are to survive while those who are mere providers of physical 

infrastructure are sure to perish resulting in an ultimate loss to the students who are 

educated through such institutions as well as loss of human capital to the society. The 

management education may also get isolated from the learning loop. The demand for 

managers is increasing not only in business enterprises but also in non-governmental 

organizations. To reap the best benefits out of this increasing demand and meet the 

students‟ expectations, qualified faculty proficient in adopting alternative pedagogies 

must be employed and the industry-academia interface must be strengthened on a 

priority basis. 
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